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Reading activities
General ideas for teaching reading
There are many activities that you can do with learners to stimulate their
interest in a particular book and in reading. There are different activities you
can do before you start reading a book, while reading a book and after
reading a book.

Pre-Reading Activities
Discuss with learners what attracted them to this book and why they
want to read it.
Ask the learners to identify the author, illustrator, publisher, language of
publication and other features of the book. This helps the learners get a
feel for the book and to get a sense of the complexity of the book
production process.
Ask them to predict what the book is about using the summary on the
back of the book, the cover illustration and the title to guide them. The
more learners know about the book, the easier it will be for them to
read. Remember, predictions should make sense rather than be “right”.

Different ways of reading books in the classroom
Facilitator reading aloud
You are the role model for fluent reading and should read aloud to the
class as often as possible. By reading aloud to the class and by
sharing their own reading with learners, you send the message that
reading is important. By hearing stories that are slightly too difficult to
read on their own, learners become familiar with different types of
language and the conventions of how stories work.
You should read enthusiastically and with expression. The first reading
of the book should be without interruption, at a natural speed - the
purpose is to entertain and engage the learners.
Learners reading silently/Independent reading
Learners become better readers by reading. Learners must be given
time to read quietly to themselves. Independent reading improves
learners’ reading ability and comprehension skills.
Formal follow-up to independent reading is not required every time.
Sometimes you may ask learners to respond to what they have read by
writing something down. Other times learners may be asked to discuss
what they have read, and their reactions to what they have read, with
each other or you.
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Learners reading aloud
•

All read together
Each learner should have a copy of the book. Learners read
together as a class or read in groups.
For a short story with a recognisable sequence of events, the text
can be copied onto strips. The illustrations can be enlarged and put
on the wall. The text strips and the pictures can be read aloud by
the class. The text and pictures can also be manipulated afterwards
to reinforce learning about logic, the development of the plot and
the chronology of events in the story.

•

Shared reading
You read aloud and the learners follow (silently) in their own books.
You can stop and ask a learner to read the next sentence or
paragraph. You can also read parts of the text again, or stop and
make a point, or stop and discuss what is being read.

•

Paired/buddy reading
When the text is familiar, learners of different abilities can be paired
up. The pair reads the same sentences or paragraphs together in
chorus. The less efficient reader, when using this method, reads
bigger chunks of text at a time. This increases comprehension of
what is read. This strategy also gives the weak reader a
demonstration of fluent reading.

•

Echo reading
Learners repeat sentences after the facilitator or another learner
has read them. This is a very useful technique to use with learners
who are having difficulty reading.
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After reading
Summarise the story
Ask learners to summarise the story or re-tell the story in their own
words. In this way you can be sure that they have understood the story.
Learners can also ask questions about what they do not understand in
the story.
Narrator/Point of view
Talk to the learners about whose point of view the story is written from.
Discuss the narrator of the story and how this affects the story.
Round Robin story-telling
Write an introduction to the story on a page and ask each member of
the class to add two sentences to the story. You can use the story read
in class or you can make up another story. If your learners are not
ready to do this much writing, you can do this exercise orally.
Act out the story
Some stories lend themselves to being acted out. This works best
when there are a few characters in the story or when the story has
some action.
Stories can be acted out without using the actual words from the book.
Learners can act out the story using their own words. This is a useful
way to check that they have understood the story and an opportunity
for learners to practice using some of the words they remember from
the book.
A role-play is when the facilitator gives the learners their roles.
Sometimes s/he may ask one of the learners to be the narrator. The
narrator then reads the story while the other learners do the actions.
Another way to act out the story is for each learner to have a copy of
the book and to read the part you have given them (i.e. the direct
speech) while doing relevant actions. A narrator in this case can just
read the narrative i.e. all the parts that are not in direct speech.
Discuss characters and themes/issues in the story
When discussing characters and themes, the purpose is to get readers
to express opinions and back these up with evidence from the story.
The role of the facilitator is to:
• encourage discussion
• encourage the use of logical reasoning to support opinions.
The purpose is not to get the group to reach consensus or to agree
with the facilitator’s point of view.
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Characters
We learn about characters based on what they say, what they do or
what they think. Different characters make the story interesting and
influence what happens in the story.
Examples of the kinds of questions that can be asked about characters
are:
• Who is the central character in the story?
• Why do you think this?
• How did the various characters in the story feel?
• How do you know this? (What did they do, say or think?)
Themes/issues
Before you have a discussion about themes/issues, think about the
story yourself and identify what you think the key themes/issues are.
You should avoid moralising to the learners. Remember they are
adults.
When you have identified themes for yourself, think about what kinds of
questions might relate to those themes and prepare a list to guide you
when you discuss the themes of the story. Do not ask readers/learners
to identify themes for themselves. This is quite a difficult concept and
requires a lot of practice.
Oral/written book reviews
You can ask learners to respond to the book they have read, either
orally or in writing. This can be a guided response – in other words, the
learners can be given a question to answer (for example,”Did you like
this book? Give reasons for your answer” or “Who else in the class
would enjoy this book? Give reasons for your answer”). Book reviews
can be an effective tool in getting learners to motivate each other to
read.
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Suggestions for Woza Friday
Different books lend themselves to different after-reading activities. The activities
chosen will depend on the type of learners in the class. Here are some suggestions
for Woza Friday.
Exploring the rhythm of Woza Friday
Woza Friday has rhythm and can be put to music or read like a “rap song”.
It is suitable for reading “in parts”, where learners or groups of learners take on
different “parts”. For example the facilitator can have one group reading the “On
Monday…” part and a different group reading the “But on Friday…” part.
Learning the names of the parts of the body
Learners can “act” out the story, touching the part of the body being read about in
the story and reading with appropriate expression or lack of expression as the story
unfolds. Learners can also be given pictures similar to the ones at the back of the
book and be asked to fill in the names for the parts of the body.

Discuss/debate issues raised in the book
Write something provocative on the board/flipchart on a topic related to Woza Friday.
For example, “This man is just plain lazy, it is not right or normal to feel like this
about Mondays”. Divide the class up into two groups. Ask one group to come up with
points in support of what you have said and the other group to come up with points
against what you have said. Each learner should have a point to raise at the end of
the discussion period, in the bigger group. At the end of this process, vote to see
which group had the most persuasive arguments.
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Language Worksheets
How to use New Readers Publishers’ Worksheets
Introduction
We developed these worksheets to make it easier for you, the
facilitator, to prepare your learners for assessment at level 1.
•

We have made sure that the worksheets cover all the outcomes for
Communication in English at ABET level 1. You will see that each
section of the worksheet lists the specific outcomes that are being
met by the exercises in that section.

•

We have made sure that the layout of the worksheets is very similar
to the layout of the IEB exams. This will help learners to become
familiar with exam style assessment. If they are comfortable with
the layout, they will be less nervous during the exam.

•

We have used all the different assessment methods that you will
find in an IEB exam. For example: gap fills, true/false, short answer
questions. This will give learners a chance to practice using the
different methods. It also means that they will not get confused by
the instructions, as they will know what is expected of them.

How the worksheets work
The worksheets are divided into four sections. As we mentioned
above, three of these sections are directly in line with the layout of the
IEB exams, which, in turn, is based on the Unit Standards for
Communications,
Level 1. The first three sections are:
A. Comprehension (this section tests reading skills)
B. Functional language (this section tests applying literacy skills to
real life)
C. Writing (this section tests the learner’s ability to write a short text)
The fourth section is not included in the IEB exams, but is important for
learners in their development of communication skills. We have called
this section:
D. Grammar and vocabulary work (this section tests the formal
language skills of the learner)
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Here are some suggestions on how to make best use of these worksheets,
section by section. Of course, you are encouraged to use them in whichever
way best suits you and your learners.
Section A:

Comprehension

1.

Read the book
Start by reading the book you have chosen. You can read the book out
loud to your learners, you can give each learner a chance to read out
loud or you can ask learners to read quietly to themselves. You can
also do a combination of all three. Remember, in the exams learners
have to read the exam text silently. They will not be able to read out
loud and you will not be able to help them. With this in mind, is it
advisable that you give your learners practice in silent reading. You
can check comprehension by asking the learners oral questions about
the book. Make sure that they understand the story before you begin
with the worksheets.

2.

Answer the questions orally
Before you ask the learners to write the answers onto their worksheets,
discuss the questions and answers together. For example, give
different learners a chance to say if a question is true or false. It is very
useful for learners to be given a chance to answer questions orally first.
This checks understanding and gives you a chance to clear up
confusions. You could also have learners work together in pairs.
Encourage them to discuss the questions and help each other. You
should move between the groups asking questions or helping if
necessary. This gives the learners the opportunity to practice speaking
in English and we know how important that is. Often the only chance
they have to speak English is the few hours they spend in the
classroom.

3.

Write down the answers to the questions
After oral discussion and questions, encourage the learners to work
individually on writing down the answers. This will give you a good
indication of who is struggling and who is able to cope. You might
need to give the learners who are struggling extra support or extra
exercises.
Let your learners write the answers on the worksheets. It is not a good
idea for them to write out the answers on separate pieces of paper
because this will not happen in the exam. The closer their experience
is to the real exam, the more prepared they will be when the time
comes.
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4.

Understand the different question types.
In section A, you will find literal questions, interpretive questions and
opinion questions. This is what they mean:
•
•

•

Literal questions - means that the answers are clearly written
somewhere in the text.
Interpretive questions - means that the answers are not written in
the text but are implied. In other words, the learner needs to read
beyond the words and to come to understand things that may not
be there in black and white. They need to understand more than
just the words that are written down.
Opinion questions - means that the answers must come from the
learner’s own experience. The answer will not be in the text and the
learner must say what s/he thinks and give his/her own opinion.

Here is an example of the three types of questions. First read the short text below.
John was ready to go out. He looked out of the window. Then he opened his
cupboard, picked up his umbrella and went outside.

Question:
Answer:

What did John take with him?
His umbrella.

This is a literal question. The answer is in the text.
Question:
Answer:

What was the weather like?
It was raining.

This is an interpretive question. The answer is not clearly given in the text but
there is a clue (the umbrella)
Question:
Answer:

What weather do you like? Why do you say so?
I like summer because I like swimming in the sea

This is an opinion question. The answer does not come from the text but from
the learner’s own experience.
In the IEB exams and in these worksheets, please note the following:
If the instruction says Answer the question this means that the learner will be
asked literal questions.
If the instruction says Think about the question, this means the learner will be
asked interpretive questions.
If the instruction says Write your opinion, this means the learner will be asked
to give his/her opinion.
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Learners need to practice all three types of questions. Often facilitators
concentrate on literal questions only. You must give your learners practice in
answering interpretive questions because this helps them to become critical
readers. As the exams progress (ABET Levels 2, 3, 4,) learners are asked
more and more interpretive questions.
Section B - Functional Language
If you read the outcomes for Section B, you will see that learners can be given
an advert, a notice, a form or anything else they are likely to find in the real
world. They need to be able to apply their literacy skills to real life. We have
included forms and adverts but we suggest that you introduce your learners to
other pieces of everyday, real-life text.
In these worksheets we have asked learners to fill in forms for themselves
and also to fill them in as though they are the characters in the story. In a
level 1 exam, learners will only be expected to fill in the forms for themselves.
However, teaching them to do something more difficult is good preparation for
future assessment.
If some of the exercises are difficult, do them together orally first. Make sure
everyone understands what is needed before they begin to write.
Section C - Writing
Learners need to practice their writing as well as their reading. At level 1 they
are expected to write a short text. Learners at this level only need to be able
to write 5 or 6 lines of text. You need to help them to write interesting and
connected sentences.
It is not meeting the outcomes if a learner writes:
There is a dog.
Here is a man.
There is a boy.
Your learners must be able to make some connection between their
sentences. For example:
Here is a boy.
He plays with the dog.
He loves the dog.
The man is his father.
His father calls to him.
This means the learner is trying to write a real story and there is a connection
between the ideas in the story.

10
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The best way for learners to practice writing is to first tell stories orally.
Learners can look at pictures in small groups and try to come up with a short
story. After the idea is firmly in everyone’s mind they can then try to write the
story onto paper. Don’t worry too much about spelling and grammar errors.
At level 1, they will not lose marks for a few mistakes as long as the meaning
is clear.
Other ideas for writing practice can include the following:
• Have learners edit each others work. This will help them become more
aware of their own mistakes.
• Have learners read their stories onto a tape recorder. These can then be
played back to the rest of the class.
• After a story has been edited, you can type it out and hand it around for
others to read as part of a lesson.
• Get learners to illustrate their stories. They can cut pictures out of
magazines or draw their own pictures. This will help them understand the
idea of a ‘project’, which they will have to do at level 3.
Section D - Grammar and vocabulary
Even though grammar, vocabulary and sentence structure are not tested on
their own in the exams, your learners need to build up their language skills if
they are to read with comprehension or write in a comprehensible manner.
Some of the exercises (for example, alphabetical order) may need a short
lesson beforehand. Look through the Section D in each worksheet and
decide what language skill you want to teach your learners. Then use the
worksheet to assess whether or not they have understood the particular skill.
We have included things like prepositions, vocabulary, tenses, plurals and many
more parts of language. These will add to the strong foundation that you are helping
your learners to build.
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Language worksheets for Woza Friday
Section A: Comprehension
Reading Outcomes:
Understand the literal meaning of a narrative text, e.g. a story
Relate text to own experience or knowledge
Interpret a text
Use appropriate reading strategies

Writing Outcomes:
Select and present content appropriate to the writing task
Use language and conventions appropriate to the nature of the text type
1.

Read the sentences. Tick “Yes” or “No”.

Example:

I like Monday .

Yes

No

a)

On Friday my back hurts.

Yes

No

b)

On Friday I feel like dancing.

Yes

No

c)

On Monday my eyes are bright.

Yes

No

d)

On Monday my heart is light.

Yes

No

12
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2.

Fill in the gaps in the sentences with words from the box

and

my

tongue

Monday

arms

are

On _______________ when I wake up my head is sore, my _______________ is thick
and my _______________ are heavy. _______________ back hurts, my legs
_______________ slow ___________ I can hardly move.

3.

Complete the sentence. Choose the right word from the brackets.
Example:
My tongue is (thick / thin)

a)

On Monday when I wake up I feel (happy / sad)

b)

My heart is (light / heavy)

c)

My eyes are (bright / dull)

d)

My feet (tap / are slow)

4.

Do you think the man in this story likes his job?
Yes

No

Why do you say so?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
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5.

Why do you think Sipho is very happy on Friday?
__________________________________________________________________
__________________________________________________________________

6.

Do you like your job?
Yes

No

Why do you say so?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
7.

What day do you like the best? Tick 9 one box.
Monday

Friday

Sunday

Why do you say so?
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
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Section B: Functional Language
Reading outcomes:
Understand the literal meaning of an everyday text, e.g. an advert or a form
Interpret a text
Relate text to your own experience or knowledge
Use appropriate reading strategies

Writing outcomes:
Select and present content appropriate to the writing task

1.

Write the days of the week in the correct order. Start with Monday.
Wednesday

Saturday

Monday

Thursday

Sunday

Tuesday

Friday

Monday ___________________________________________________________
_________________________________________________________________
__________________________________________________________________
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2.

Fill in the form.
The man in the story is called Sipho Dlala. He is married. He lives iwith his wife
at 49 West Street, Durban, 4000. He was born at King Edward Hospital in
Durban on the 13th of May 1980.
Sipho wants to apply for another job and he must fill in this form. Fill it in for
Sipho. DO NOT FILL IT IN FOR YOURSELF.

Surname:

____________________

First name:

____________________

Marital status: Married
Address:

Divorced

Single

__________________________________
__________________________________
__________________________________

Place of birth: __________________________________
Date of birth: __________________________________

Signature:

16
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Section C: Writing
Writing Outcomes:
Select and present content appropriate to the writing task
Organise and format text appropriately to the writing task
Use language convention appropriate to the nature of the text type

1.

Look at the two pictures on Page 28 and 29. The people in the pictures
are Sipho and Sibongile, his wife. Write 2 sentences about what they
are wearing. Here are some words to help you

dress

vest

jeans

jersey

shoes

Sipho is _________________________________________________________________
________________________________________________________________________
________________________________________________________________________

Sibongile is _____________________________________________________________
________________________________________________________________________
________________________________________________________________________

2.

Look at the picture on Page 26. Write a sentence about what Sipho and
Sibongile are doing.

__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
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3.

What do Sipho and Sibongile do on Saturday and Sunday? Write a story.
Give your story a heading. Your story must be 5 sentences long.

____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
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Section D: Grammar and vocabulary work
Writing Outcomes:
Use language convention appropriate to the nature of the text type
1.

Put these words into alphabetical order.

ear

head
arms

legs
back

tongue
feet

mouth

__________________________________________________________________

__________________________________________________________________

2.

Use the word “is” or “are”. Put the correct word in each sentence.

Example:
Sipho’s back

is

a)

His arms __________ heavy.

b)

His heart __________ light.

c)

His legs __________ slow.

d)

His eyes __________ bright.
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sore.
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3.

The words in these sentences are all mixed up. Put the words in the
right order. Remember capital letters and full stops.

Example:
fingers my snap I.

I snap my fingers.

a)

heavy arms my are

_____________________________________________

b)

have I headache a

_____________________________________________

c)

dance Sipho to likes _____________________________________________

d)

claps hands he his

_____________________________________________

e)

like I weekend the

_____________________________________________

4.

Put “a” or “an” in the empty spaces.
Example:

an

20

ear

_______ back

_________ tongue

__________ head

_______ arm

_________ arm

__________ foot

_______ stomach

_________ elbow

__________ knee

_______ ankle

_________ finger

__________ leg

_______ mouth

_________ shoulder

__________ neck

_______ hand

_________ heart
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5.

Join these sentences with one of the words below
Example:
and

but

because

His tongue is thick. His arms are heavy.
His tongue is thick and his arms are heavy.

a)

Sipho is happy. It is Friday
__________________________________________________________________

b)

His head is sore. His back hurts.
__________________________________________________________________

c)

On Friday his heart is light. His eyes are bright.
__________________________________________________________________

d)

Sipho does not like Monday. He likes Friday.
__________________________________________________________________

e)

He feels sick. It is Monday.
__________________________________________________________________
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